5-2-2012  Understanding Young Children’s Behavior in the Classroom
Objectives

· Introduce the spectrum of North Carolina’s school-based early education programs and North Carolina’s Early Learning Development Standards (Foundations).

· Examine personal attitudes about challenging behaviors and consider the range of factors that influence a young child’s behavior.

· Describe the relationship between children's social emotional development and challenging behavior.

· Introduce a framework to enhance social competence and reduce challenging behaviors.

· Explore strategies for developing positive relationships with children, families, and colleagues.

Introduction to early education

Early childhood education 
commonly refers to programs developed to serve children from birth through age eight. As current research has focused on the importance of early education and intervention to prepare children for future educational success, we have seen the development of many new programs to support our children within these early and crucial years of their development. 
Researchers divide children’s early development into several domains, including physical, social, emotional, and cognitive development. Both typically developing children and those with diagnosed special needs can exhibit challenging behaviors. This training module will focus on understanding early childhood development and behavior and how we can best provide quality educational experiences to help young children grow and succeed.
Types of Early Education Classrooms Throughout North Carolina
North Carolina’s commitment to the importance of early childhood education is demonstrated across the spectrum of early childhood and pre-kindergarten classrooms in public schools and the larger community. These programs include:
· Title 1 Pre-Kindergarten Program: Designed to provide a child-centered, developmentally appropriate experience for four-year-old children in need of academic support to enter kindergarten ready to learn and succeed. 
· NC Pre-K: Formerly known as More at Four, is a state-funded, community-based, voluntary pre-kindergarten initiative designed to prepare at-risk four-year-olds in North Carolina for success in school.
· Head Start: Federally funded, comprehensive preschool program designed to meet the emotional, social, health, nutritional, and psychological needs of children aged three to five years and their families. 
· Preschool Special Education Services: Educational programs designed to meet the goals of children’s Individualized Education Plans (IEP) that have been developed through a multidisciplinary assessment team in a school district’s Preschool Services office. These services may be provided in itinerant settings (such as homes or other non-special education settings) or in public school classroom settings.
· Community and home based childcare centers.

Guiding Principles
In 2004, the Department of Public Instruction, in collaboration with early childhood representatives and parents of preschoolers across North Carolina, created Foundations: Early Learning Standards for North Carolina Preschoolers and Strategies for Guiding Their Success. These standards provide the framework for a common vision for all preschool programs in North Carolina. The understanding is that for children to reach their full potential during these early years, adults around them must provide an environment and experiences that promote growth and learning.  Foundations  provides the five major guiding principles to coordinate our work with preschoolers.
1) Each child is unique.

2) Development occurs in predictable patterns.

3) Preschool-age children are active learners.
4) Many factors influence a child’s development.
5) Children with disabilities learn best in inclusive settings.

These five principles are combined with National Association for the Education of Young Children’s Five areas important to the teacher’s role in the preschool years:
1) Creating a caring community of learners.

2) Teaching to enhance development and learning.

3) Planning curriculum to achieve important goals.

4) Assessing children’s development and learning.

5) Establishing reciprocal relationships with families.

Successful teachers are able to coordinate all of these themes to create warm, accepting, educational environments that help children to learn and grow into healthy, self directed, ready-to-learn kindergarteners by the end of their preschool years.

Understanding Social and Emotional Development
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Emotional and social development refers to children’s feelings about themselves and their relationships with others. These areas of development are influenced by maturation, temperament, cultural expectations, and experiences. (Foundations, 2004).
Social development refers to the process of learning how to have positive relationships with other people. This is an ongoing process that begins in infancy and extends throughout our lives. Our early bonds and connections serve as a foundation for future relationships. Preschool is a crucial time when children learn to share, cooperate, take turns, compromise and negotiate so they play and get along with each other. They learn the importance of friendship and the initial steps towards conflict management. The social skills that are reinforced within preschool classrooms by compassionate teachers will be the building blocks for supporting children in their future relationships both within and outside of the school environment.
Emotional development refers to children’s personal belief in themselves and their abilities. Social and emotional development are inter-related. Like social development, emotional development begins at birth and continues throughout our lives. It is impacted positively or negatively by our relationships and interactions with others. Throughout this process children learn to develop a sense of self-control, ways of responding to their feelings, and ways of telling right from wrong.
Promoting Self Control in Young Children
Early Childhood teachers strive to assist children in developing self-control. Classroom experiences are structured to provide opportunities for children to make decisions, solve problems, cooperate with others, and follow classroom rules. One model that has been initiated in preschool classrooms to encourage children’s development is Social and Emotional Foundations of Early Learning (SEFEL). This model involves a tiered approach to building and maintaining a strong, healthy foundation for relationships, social interactions, and self-control. 
We must:
· create a context that makes every child feel good about coming to school.

· design an environment that promotes child engagement.

· focus on teaching children what TO do!

Key Social Emotional Skills Children Need As They Enter School

· Confidence

· Capacity to develop good relationships

· Concentration and persistence on challenging tasks

· Ability to effectively communicate emotions

· Ability to listen to instructions and be attentive

· Ability to solve social problems
—Eager to Learn, Neurons to Neighborhoods,  A Good Beginning,  
The Kaufmann Report on Social-Emotional Development
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Video Presentation
Watch as the Colorado Division of Child Care Director Rosemarie Allen discusses the importance of the pyramid model.
Rosemarie Allen interview- (TACSEI, www.challengingbehavior.org, 2:54)

Now watch as a North Carolina Mother and Behavioral Specialist Diedre McMahon discusses how the pyramid model helped her son.

Deidre McMahon interview – (TACSEI, www.challengingbehavior.org , 4:36)

Personal Reflection
Review the SEFEL pyramid model and reflect on how this model could be useful in creating an action plan for your own classroom modifications. Do you feel this model is applicable to older students as well?
Classroom Environments
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As you heard in the previous videos, the way teachers structure their classroom environments can set children up for success. When considering your goals for your students, it is crucial to develop several structures to support positive social and emotional development in your classroom. These structures should include the environment, the daily program or schedule, activities and experiences, and partnerships with families.
The environment includes not only your actual physical space but the tone you set as the teacher through your verbal and nonverbal messages. Children are very intuitive, and they are able to pick up on adults’ feelings towards them, even when those feelings are not expressed through words. Consider this video:

Challenging Behaviors in Young Children
Research shows that childhood behavior problems are on the rise and that aggression is increasingly evident among younger and younger children. Studies indicate that 10 to 25 percent of preschool children display challenging behavior in the clinically significant range. Preschoolers are expelled at a rate three times higher than children in K-12 programs nationwide (Gilliam, 2005). The Yale University Expulsion Study (2005) ranked North Carolina fifth in the nation in preschool expulsions with 13 expulsions per 1000 preschoolers. 
There has been an increased focus nationwide on the status of young children’s mental health and social and emotional development. This focus has led to a “call to action” for early childhood teachers to create programs targeted to developing the capacity of children to
1) experience, regulate and express emotion,
2) form close, secure relationships, and
3) explore the environment and learn.

(adapted from Zero to Three)

When a child is unable to meet these goals, behavioral health issues may be diagnosed. These factors contribute to attention issues, aggression, and violence and can compromise the young child’s chance for school success. Early-onset behavioral health and social and emotional issues without effective intervention have been associated with a need for long-lasting special education services, delinquency, and early school drop out.
When a child exhibits these challenging behaviors in the classroom it is crucial to share your concerns with the child’s family and develop a partnership and shared strategies in assessing and addressing these concerns together. 

Challenging Behaviors

· Behaviors that are not responsive to the use of developmentally appropriate guidance procedures 

· Any repeated pattern of behavior that interferes with learning or engagement in pro-social interactions with peers and adults

· Prolonged tantrums, physical and verbal aggression, disruptive vocal and motor behavior, property destruction, self-injury, noncompliance, and withdrawal

Managing Challenging Behaviors in Young Children
Working collaboratively with a child’s family to assess and address challenging behaviors is most successful when there has been a foundation of ongoing communication and parent involvement prior to the onset of the behaviors. If the family has a clear understanding of classroom rules and limits and the awareness of the role of the teacher to maintain safety for all of the children in the classroom, it is easier to begin to address the specific behaviors that challenge those rules. 
Insert classroom video here with this Voice over:

“Help families to feel involved in their child’s education from the very beginning by welcoming them into the classroom and facilitating on-going communication through newsletters, home-school : journals, suggestion boxes and home visits that are respectful of their schedules and cultures.”
Some teachers may feel nervous or unsure of how to work with families in regard to the child’s challenging behavior. It is crucial to establish a level of comfort with the family prior to initiating any discussions regarding their child. In the video you watched you will see that this school team has established this connection with the family through engaging with the child, teacher, parent and principal in the classroom setting prior to engaging in any dialogue or formal meeting. 
Tips to Structuring a Successful Family Meeting:

(Insert our recorded meeting Video Here: Working with families)
Voice Over:

Welcome families into the meeting by introducing the members at the table and the role they play in serving the child. Once introductions have been made, it is important that the teacher begin the dialogue with positive observations and classroom feedback of the child’s success within school setting.
The team then engages in a collaborative meeting that empowers the parent to serve as the leader of the educational plan, and the center of guiding any new interventions for the child. The team sets the tone for the importance of two way conversation and respect for the parent’s role as the “expert” on the child, as well as acknowledging the professional expertise of the school personnel. By combining these two skill sets, any interventions will have a greater opportunity for success in meeting the educational goals for the child.
Personal Reflection Activity: Reflect on family meetings you have participated in previously. Has the family been placed at the center of the team? What would you do differently today after watching this video?

Helping Children to Name and Express Their Feelings
Preschool aged children are still developing their vocabulary and sometimes, during highly charged emotional situations they cannot find the appropriate words to express how they are feeling.  This lack of verbal expression often results in the child hitting or acting out physically out of frustration. In order to help children name their emotions, “feelings faces” can be helpful. 

http://csefel.vanderbilt.edu/modules/2006/feelingchart.pdf
Some teachers have these feelings charts posted around the room so that whenever or wherever an emotional situation occurs, the child can be directed to the chart to help describe their feelings so that the conflicts can be addressed verbally and proactively rather than after a physical altercation has happened. These charts as well as the Feeling Wheel and Relaxation Thermometer can also be used during Circle Time or Group Time Activities when there is not conflict present to give children the opportunity to see them and understand them before they need them.
Behavioral Supports for Children with Individualized Education Plans
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The IEP team, including the family, is responsible for adapting the child’s IEP when the child’s behavior impedes the child’s learning or that of other children. The team may consider the use of positive behavioral interventions and supports, and other strategies to address the behavior.  New goals may need to be created after collecting data related to the frequency and intensity of the child’s behaviors.

The Division for Early Childhood of the Council for Exceptional Children (DEC) affirmed their position relating to challenging behaviors in their August 2007 Position Statement. They stated three key positions:

· DEC strongly believes that the early identification of children with serious challenging behavior is critical to improving effective interventions that will decrease the likelihood of poor academic and social outcomes.

· DEC strongly believes that partnerships between families, service providers, and caregivers in which each family’s unique strengths, concerns, and responsibilities are fully recognized are critical to the design and implementation of interventions to prevent and remediate challenging behavior and to support appropriate behavior.

· DEC strongly believes that there are effective intervention approaches that may be used to address challenging behavior and support the development of young children’s social emotional competence and communication skills.
(Understanding IDEA, 2010)
When Classroom Based Strategies Are Not Enough
(add NAMI Information here regarding referral for mental health services in reference to the top tier level of the SEFEL pyramid)

What to Say to Your Child about Seeing a Therapist Attachment 
http://kidshealth.org/kid/feel_better/people/going_to_therapist
Managing Challenging Behaviors in Preschoolers Section Quiz

1) Which is a framework to enhance social competence and reduce challenging behaviors?
A) SEFEL

B) Foundations

C) NAEYC

D) None of the Above

2) Early childhood teachers strive to assist children in developing their own self control…
A) True

B) False

3) Early childhood  teachers create programs targeted to develop the capacity of children to…
A) Experience, regulate and express emotion

B) Form close, secure relationships

C) Explore the environment and learn

D) All of the above

4) Which of the following is not a guiding principal in the North Carolina Early Learning Standards?

A) Development occurs in random patterns

B) Each child is unique

C) Children with disabilities learn best in inclusive settings

D) Many factors influence a child’s development

Resources:

Center on the Social and Emotional Foundations of Early Learning. Retrieved on March2,2009 from www.vanderbilt.edu/csefel/
Copple, Carol & Bredekamp, Sue.  Developmentally Appropriate Practice in Early Childhood Programs Serving Children from Birth through Age 8, Third Edition. National Education for the Association of Young Children, Washington, D.C., 2009.

Walsh, Sharon & Taylor, Ross, Division for Early Childhood of the Council for Exceptional Children, Undertsanding IDEA: What it means for preschoolers with disabilities and their families, 2010.
Foundations: Early learning Standards for North Carolina Preschoolers and Strategies for Guiding Their Success. North Carolina Department of Public Instruction, 2004.

For  Now and Forever: A Guide for Families on promoting Social and Emotional Development. The Devereux Foundation, PA, (1999).
Technical Assistance Center on Social Emotional Interaction for Young Children, www.challengingbehavior.org. 
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First the framework:  This information comes from the Center on the Social Emotional Foundations of Early Learning.  The Center is actually a collaborative effort among 5 universities exploring effective strategies when caring for children with challenging behaviors.  Their research has helped us step back and see the big picture.  This is what they have found.



The foundation for supporting the development of social competence is positive relationships.  The next tier is supportive environments. Then strategies to teach social-emotional skills.



Typically about 10% of the preschool children in group care are described as having challenging behaviors.  When developmentally appropriate, preventive strategies in the bottom three levels of the triangle are practiced consistently, the percentage drops to 4%.  So, only 4% actually need a behavior intervention plan.  



So, what does that mean for us today?
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