Self-Esteem
Self-esteem is the overall evaluation of the self. It is frequently referred to as self-worth or self-image. Self-esteem is not the same as self-concept. Self-concept refers to the area-specific evaluation of the self, such as “I am a fast runner,” “My drawings are neat,” or, “Math is my best subject.” Self-esteem is the global assessment of self, such as “I am a good person,” “Nobody wants to be around me,” or, “I’m just dumb.” 
High self-esteem and a positive self-concept are important characteristics of a child’s well-being (Kaplan, 2009). Doreen F. Jones, Ed.D., of the University of San Francisco (2012) points out that self-esteem is an “essential skill for moral growth,” as evidenced by over 60 years of research. Coopersmith’s (1967) ground-breaking study, and many others since then, found those parents, teachers, and other significant adults who demonstrate high self-esteem in the home and school, foster high self-esteem in their children and students. Other research (Clemes, & Bean, 1990) reveals that parents and teachers with low self-esteem tend to be rigid, autocratic, anxious, negative, and critical. They may be threatened by their high self-esteem children and students, who desire independence and autonomy, and critical of those that exhibit low self-esteem. Interaction between children and high self-esteem adults is important to the maturation process of children (Jones, 2012).
Self-esteem may not reflect reality. A child may believe something about him- or herself that is not, in reality, true (Baumeister, Campbell, Krueger, & Vohs, 2003). Children form beliefs about themselves from their interpretations of feedback and reflection in their environment, which may or may not be accurate. High self-esteem may refer to accurate, justified perceptions of one’s worth as a person and one’s successes and accomplishments. But it can also refer to an arrogant, unwarranted sense of superiority over others (Krueger, Vohs, & Baumeister, 2008). Likewise, low self-esteem may reflect an accurate perception of one’s shortcomings or a distorted, even debilitating insecurity and inferiority.
It is difficult for research to establish that self-esteem causes certain academic and social behaviors. But there are research findings that suggest high self-esteem may be associated with improved academic performance, though not always (Davies & Brember, 1999). Children with high self-esteem do demonstrate greater initiative, which benefits them in social, academic, and athletic settings. Children with low self-esteem, on the other hand, are at greater risk for depression, suicide, susceptibility to peer pressure, and delinquency (Baumeister & others, 2003). Any of these characteristics can certainly interfere with desired academic achievement.
Harris Clemes, Ph.D., Reynold Bean, Ed.M., and Janet Gluckman authored a now-classic short and readable book, How to Raise Children’s Self-Esteem (1989). Their behavioral descriptions below can be very useful in identifying a child with high or low self-esteem.
A child with high self-esteem will often
· Be capable of acting in his or her best interest and judgment.

· Genuinely enjoys themselves and participates in a wide variety of activities.

· Be proud of accomplishments.

· Act independently.

· Act in a responsible manner.

· Handle frustrations well.

· Try new challenges, usually enthusiastically.

· Feel able to influence others.

· Express a broad range of emotions and feelings.

A child with low self-esteem will often
· Avoid situations that cause anxiety; may always ask for help or refuse to do tasks alone.

· Frequently make negative self-statements (“I can’t”; “I’m not good at anything”).
· Feel that others don’t value him or her.

· Blame others for his or her weaknesses; excessively criticize others.
· Be easily influenced by others.

· Be defensive or easily frustrated; overreact to praise, time constraints, competition, or feedback. 
· Feel powerless.
· Express a narrow range of emotions and feelings.
· Be jealous.

This chart compares some characteristics of people with high and low self-esteem.
	HIGH SELF-ESTEEM
	LOW SELF-ESTEEM

	Mostly rational
	May be irrational

	Realistic
	Unrealistic, blind to reality

	Flexible
	Rigid

	Creative
	Reacts negatively to the unfamiliar

	Mostly independent
	Too much conformity

	Able to manage change
	Defensive, resistant to change

	Usually admits & corrects mistakes
	Over compliant, or separates self from mistakes

	Benevolent
	Over controlling

	Cooperative
	Fear of, or hostility towards others

	Expresses self
	Proves self

	Seeks challenges
	Seeks safety of the familiar & undemanding

	Likely an open communicator
	May be evasive, holds back

	Seems better equipped to cope
	Less equipped to cope

	Quicker to recover
	Slower to recover

	Eager to experience life
	Less aspiration

	Forms nourishing relationships
	Forms toxic relationships

	More persistent in problem-solving
	Gives up rather easily

	Solves problems
	Worries about problems

	Takes risks
	Avoids risk

	Tolerates frustration well
	Easily frustrated



Children’s behavior is a window into their beliefs and feelings about themselves. There are three major motives that may direct a child’s behavior: 
1. A child will act in ways that increase his or her sense of self-worth and satisfaction.
2. A child will act in ways that confirm his or her own self-concept and the concept of himself or herself held by others.

3. A child will act so as to maintain a consistent self-concept, regardless of changing circumstances.

Remember these motives the next time you ask yourself, “Now why is he/she behaving like that when he/she knows that it bothers the other children!” Children act in ways that confirm and are consistent with their self-concept!
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Teachers, parents, and other adults are positioned to influence children’s self-esteem and thereby help them develop a more positive self-concept. Clemes, Bean, and Gluckman (1989) state that children need four conditions in their environments in order to develop a sense of high, healthy self-esteem. They are described below.

1. The Sense of CONNECTIVENESS 
Connectiveness is satisfaction gained from being part of something significant to that child and from having the importance of those associations affirmed by others. The child understands that he or she belongs to someone or something (a specific group, past, heritage) and that these people or things are held in high esteem by others. Connectiveness also means feeling connected to or in touch with one’s own sensory abilities.
Here are some strategies a teacher might consider to foster the sense of connectiveness
 with individual students and the class as a whole:

· Show positive feelings with facial expressions. Differences between what a teacher says and how she or he looks confuse students. Eye contact increases the power of expressions.
· Use words when you feel good about a child.

· Make praise specific. For example; “Your drawing clearly shows that scene in the story we are reading.” However, sometimes a young student may react to this praise by looking the adult square in the eyes and crumpling the very drawing just complemented! Don’t despair – keep at it!
· Share your interests and hobbies with a student, and the class, and have them do the same.
· Have weekly brief conversations with a student of concern to discuss a specific challenge and pathways to success.
· Listen non-judgmentally.
· Develop class rules that encourage good relationships among all.
· If age-appropriate, build a class discussion and activity time around the concept of “tradition.” Have students discuss what traditions exist in their family or neighborhood. It may be a simple as a meal once a week at a relative’s or friend’s home, or at a particular restaurant. Introduce content about traditions in various cultures represented in the U.S.

· If appropriate, allow the class to decide on a theme for a particular month. The theme would be threaded through as many content areas as possible. Use bulletin boards, class newsletter, etc. Class groups could be responsible for contributing something related to the theme. 
· Take a snapshot of the entire class and individual candid shots of each student. Seek student input into the design of a bulletin board incorporating the photos, or set up a class web page. Anything like this will reinforce with students the idea that they have a place, that they are part of your class and that the class is valued. Make a scrapbook of photos from each year’s class and allow students to thumb through it. They will begin to understand that they are part of something that continues over time, much as if they were looking at a family photo album; this is their “school family.” 

Example: At one school, all fourth grade classes competed in a spelling bee. The competition contained some words derived from various cultures. Ms. Claiborne’s class lost many match-ups, sometimes at the last possible round. Through it all, the self-esteem of the class members remained high because the teacher consistently promoted a strong sense of connection as a team. She nurtured the sense that each person belonged and was important to the team – win or lose. This sense of sharing the connected experience was the primary reason the students felt so good about themselves regardless of how many matches they won or lost.
Reflection: Think about your connections to your cultural/ethnic/spiritual and family background. What are the traditions you practice and hope are passed on in your family or community? How strong is your own sense of connectiveness? What makes it strong, or how could it be made stronger?

2. The Sense of UNIQUENESS 
Children’s sense of uniqueness is shown by their respect for themselves and others. They feel that they know and can do things that no one else can or in a way that is all their own. Children can express themselves in a unique way, use their imagination, and enjoy themselves freely in creative activities. They embrace their uniqueness and do not usually compare themselves with others
.
Here are some strategies a teacher might consider in developing a sense of uniqueness in students:

· Communicate acceptance of each student.

· Allow students, within a supportive conversation, to explain their feelings, attitudes, opinions, and actions.

· Avoid any ridicule, shame, cynicism, and especially sarcasm since this is not understood by many young children and not received well by older ones.

· Use private, specific praise with children who have a low sense of uniqueness.

· Help students find acceptable ways to express themselves.

· Discuss with students, in relatively private, very brief conversations, something specifically unique about them that you enjoy.

· Increase opportunities for students to express themselves creatively.

· Allow students to do things their own way as much as possible.

· With a supportive demeanor, encourage students to express ideas that may be different from each other, and different from your own.

· Have students generate more than one way to solve a problem. Use a created problem intended specifically to encourage creative thinking, or a problem from an existing content area. In thinking about and behaving with students, treat each as an individual. 
Example: Mr. Jackson’s third grade class is discussing and learning about the water cycle. The students are directed in a brainstorming activity to think of all the possible ways that people around the world could conserve water. In brainstorming, all ideas are accepted without judgment and each student must raise their hand to be called on. Each idea is written on a board. Mr. Jackson models non-judgment and does not tolerate anything less from each student. After five minutes of brainstorming, each student spends five minutes privately writing in their journal three of the ideas they think they can discuss and try in their home or community.

Reflection: What is unique about you? Who or what helped you to discover your uniqueness? How does your knowledge of your uniqueness influence the environments and activities you have chosen and continue to choose for yourself? How strong is your awareness of your uniqueness?

3. The Sense of POWER 
A sense of power is demonstrated by the child who believes he or she usually can accomplish his or her goals and can get what is needed in order to do that. Appropriate to their stage of development, children with a healthy sense of power feel that they are in charge of important things in their lives. They feel comfortable when fulfilling responsibilities and can make decisions and solve age-appropriate problems. They can self-regulate so as not to lose control and use their accumulated skills effectively.
Here are some strategies to consider in reinforcing a sense of power in individual students and the class as a whole:

· Students must feel that class and school resources are shared in a fair and equitable way.

· After class rules and procedures are set by the teacher and students, avoid changes without class discussion or prior warning.
· Make sure that the teacher and students hold each other accountable in appropriate ways regarding issues of personal and group responsibilities.

· Build in alternative choices when planning student activities.

· Let students know that they are responsible for how they feel. For example, Adam states that Mary makes him so mad. You rephrase the statement as “You feel mad when Mary (fill in the blank).”
· Teach students how they can influence others in positive ways.

· Help students develop an awareness of how they make decisions. For example, in map reading, have students list “pros and cons” of traveling in different ways towards the same end point.
· Plan activities so that the students’ chances of experiencing success are aroused. A classic example of this is using scaffolding.

· When students show that they can do something well, allow them to do it.

· Help students set goals with achievable objectives, and appropriate limits for themselves.

· Establish ways to deal with grievances.

· Encourage students to take on more challenging tasks and responsibilities.

Example: By the end of September, Mrs. Westinghouse determined that her second-grade students could benefit from discussing, then role-playing, appropriate ways to negotiate social interactions in the classroom. Some of the role-playing scenarios included one child asking two other children if she could join their game, two boys negotiating how they might share their computer time, and one child reminding another of their responsibility to put paper in the recycling bin.
Reflection: How do you express your feelings and grievances? Do you make opportunities for yourself to engage in activities in which you excel? Who taught you or how did you learn to take personal responsibility.
4: The Sense of MODELS: 
Necessary for children’s sense of models is their knowing people, institutions, and/or groups that are worthy models for their own current and future behaviors. A model can be a parent, teacher, church leader, scout leader, or coach. Sports and other entertainment celebrities may be role models, but the models we mean here are more immediate to a child and can be observed in real life situations. Also serving as models are institutions or organized groups such as churches, clubs, and community groups. A student with a strong sense of models grows confident in his or her ability to know right from wrong, good from bad, and develops values and beliefs that are functional guides for his or her behavior, and has a good sense of order. This child profits from having a wide range of experiences so that new experiences are not intimidating. He or she can refer to adequate human, philosophical, and operational examples that serve to help establish meaningful values, goals, ideals, and personal standards.
Consider the following strategies in helping students develop a sense of models:

· Help children understand what they believe as appropriate to the school setting. Share what you believe with your students in keeping with appropriateness to the school setting. 
· Help students set reasonable and achievable goals for themselves.

· Help students to understand the consequences of their behavior. This is easier, of course, with older than younger students, but given step-by-step guidance and the use of stories, the younger ones can begin to make connections.
· Let students know exactly what you expect and make performance standards clear.

· Help students broaden their range of experience.

· Introduce children to models they are unlikely to learn about through popular media.

· Most importantly, be a good model for your students.
Example: As Ms. Smithwick's fifth-grade class is learning about American constitutional government. She leads a discussion as to why the students might believe that living in America is a good thing. Ms. Smithwick gives the class her personal reflection on her belief in the freedom of speech. And, when teaching about cultures and places around the world, she posed the question to her students as to why one would believe that knowing about other cultures would be important. 
Reflection: Who or what are your models (people, institutions, groups)? What experiences did adults engage you in that contributed to the development of these models? When was the last time you failed to understand the consequences of your behavior? Who was your most important role model and how do you feel about them today?

QUIZ: PART I, SELF-ESTEEM
1. Which of the following is not a synonym for “self-esteem”? Self-
a. Worth.

b. Concept.

c. Image.

d. Value.

2. A child with low self-esteem will likely

a. Eagerly show his/her drawing.

b. Resist new situations.

c. Readily identify his/her feelings.

d. Behave supportively towards others.

3.  Which of the following relates to a sense of connectiveness?

a. A strong knowledge of right and wrong.

b. Ability to make age-appropriate decisions.

c. Enjoyment in using their imagination.

d. Pride in Native American ancestors.

4. Isaac is independent-minded and likes to keep his desk area clean and choose his lunch items. He has
 A strong sense of

a. Connectiveness.
b. Uniqueness.

c. Power.

d. Models.

5. Keisha, an eleven-year old, enjoys styling her hair in a different way almost every day. She may have a good sense of 
a. Connectiveness.

b. Uniqueness.

c. Power.

d. Models.

Self-esteem is dynamic and multidimensional.








�Please check that this was the intended meaning; it referred originally to a self-concept held by others.


�This isn’t a proper noun and shouldn’t be capitalized unless it’s being used as a title


�I made all the references to children plural in this paragraph; the he/she him/her was getting very awkward and unweidly.
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